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OPTIMIZING THE EDUCATIONAL
PROCESS THROUGH DIGITAL RESOURCES:
EXPLORING BRITISH INNOVATIONS
TO ENHANCE EDUCATION QUALITY

Abstract : This research paper explores the transformative potential of digital
resources in optimizing the educational process, with a specific focus on innovations
originating from the British educational sector. By integrating theoretical insights
and empirical findings from a wide array of sources, this study aims to identify
effective digital strategies and tools that can enhance teaching and learning
outcomes. The paper critically examines various digital pedagogies, including
game-based learning, active learning practices, and the implementation
of artificial intelligence and machine learning technologies in education. Drawing
on British case studies and comparative analyses, this research highlights the role
of digital resources in promoting engagement, personalization, and feedback
literacy, thereby contributing to the ongoing discourse on education quality
enhancement in the digital age.
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Introduction The digital transformation in education signifies
a profound shift in how instruction is delivered, how learners engage
with content, and how educational institutions operate. This
transformation, powered by the advent and integration of digital
technologies, has revolutionized traditional educational paradigms,
offering new opportunities for personalized learning, interactive
engagement, and access to a global repository of information. Digital
tools and platforms have not only facilitated remote learning but have
also enhanced the in-class experience by enabling innovative teaching
methodologies, such as blended learning, flipped classrooms, and
gamified learning experiences. These technological advancements
have paved the way for educators to design more inclusive, adaptive,
and engaging learning environments that cater to the diverse needs
of students. Betts et al. [3] exemplify this through their exploration
of active learning practices, illustrating how digital innovation can
disrupt traditional pedagogy to create more dynamic and interactive
educational experiences.

Optimizing educational processes through digital resources
is crucial for improving learning outcomes, enhancing student
engagement, and preparing learners for the digital age. The strategic
integration of digital tools in education can lead to more effective
teaching strategies, efficient management of educational resources,
and the creation of personalized learning pathways. Digital resources
offer the flexibility to adapt to each learner’s pace and style, fostering
a more inclusive learning environment that accommodates diverse
learning needs. Moreover, the use of digital technologies in education
supports the development of 21st-century skills, including critical
thinking, creativity, collaboration, and digital literacy, which are
essential for success in a rapidly changing global economy.

The United Kingdom has been at the forefront of embracing
digital innovations in education, demonstrating a commitment
to leveraging technology to enhance teaching and learning. British
educational institutions and policymakers have recognized the
potential of digital resources to transform the educational landscape.
Initiatives such as the UK’s Education Technology Strategy aim
to harness the power of digital technologies to improve education
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across the country, focusing on areas such as digital infrastructure,
innovative teaching practices, and the development of digital skills
among both students and educators.

British innovations in education are characterized by a holistic
approach that encompasses not only the adoption of digital tools but
also a rethinking of pedagogical methods to integrate these technologies
effectively. Examples include the development of virtual learning
environments, the use of artificial intelligence to provide personalized
learning experiences, and the implementation of digital assessment
tools to offer immediate feedback. These innovations reflect a broader
trend towards creating a more engaging, flexible, and interactive
learning environment that prepares students for the challenges and
opportunities of the digital age.

In summary, the digital transformation in education, particularly
within the British context, represents a significant shift towards more
dynamic, inclusive, and effective educational practices. By optimizing
educational processes through digital resources, the aim is to enhance
the quality of education, improve learner outcomes, and equip
students with the skills necessary to thrive in a digital world Betts
etal. [3].

Literature Review. Adipat et al. [1] offer a detailed examination
of the advantages and foundational principles of game-based learning
within educational settings. Their research underscores the significant
role digital games play in enhancing student engagement and learning
outcomes through integrating competition, collaboration, and
problem-solving elements. The authors contend that game-based
learning not only enriches understanding of the curriculum but also
encourages active participation. Aligned with constructivist learning
theories, this method advocates that active involvement in the learning
process is more effective for knowledge construction.

Betts et al. [5] explore active learning within the British educational
framework, highlighting the instrumental role of digital tools
in fostering student engagement and participation. The study presents
case studies from various institutions that have successfully
implemented active learning strategies, leveraging digital platforms
to create interactive and student-centric learning environments. This
methodology not only boosts student motivation but also improves
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their capability to apply theoretical knowledge in practical contexts,
effectively narrowing the gap between theory and practice.

Baughan [2] underscores the importance of learner-focused
feedback in digital learning environments, arguing that timely and
constructive feedback is essential for student development and
learning. The paper explores innovative feedback mechanisms
facilitated by digital tools, offering students personalized and detailed
insights into their performance. This feedback model encourages
learners to take ownership of their learning journey, fostering a culture
of self-assessment and reflection.

Hooda et al. [6] delve into the transformative role of artificial
intelligence (Al) in assessment and feedback processes. Their
investigation shows how Al can streamline the evaluation process,
providing prompt and impartial feedback to students. Al-driven
systems are capable of analyzing extensive datasets to discern learning
patterns, allowing educators to customize their teaching strategies
to meet individual student needs. This innovation not only makes the
assessment process more efficient but also improves the relevance and
accuracy of the feedback provided.

Garnham et al. [5] examine disruptive pedagogies and their
potential to redefine traditional teaching methodologies. The research
outlines several innovative teaching practices enabled by digital
technologies, such as flipped classrooms and collaborative online
projects, which advocate a more inclusive and learner-driven
educational model. These findings suggest that disruptive pedagogies
enhance student engagement and better equip learners for future
professional environments.

Dudar et al. [4] emphasize the significance of digital resources
in augmenting environmental education. Through the use of digital
tools and platforms, educators can offer immersive and interactive
learning experiences like virtual field trips and simulations, enriching
students’ understanding of environmental challenges. The study
illustrates the effective application of digital resources in engaging
students in critical thinking and problem-solving pertaining
to sustainability and environmental protection.

This literature review highlights the critical role that digital tools
and resources play in transforming educational practices. Through
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game-based learning, active learning strategies, innovative feedback
mechanisms, and disruptive pedagogies, the integration of digital
technologies in education provides ample opportunities to enhance
learning outcomes, engage students, and equip them for the
complexities of the 21st century.

Methodology. This study employs a qualitative research
methodology to explore the impact of British innovations in digital
resources on the educational process. Data collection is based
on a comprehensive review of existing literature, including
academic journals, case studies, policy documents, and reports
related to digital education in the UK. Additionally, this research
incorporates comparative analyses of innovative practices in the
British educational sector to understand their effectiveness
in enhancing teaching and learning outcomes. The methodology
is designed to identify and analyze digital strategies and tools that
have been successfully implemented in various educational settings
across the UK, focusing on their role in promoting student
engagement, personalization, and the development of essential 21st-
century skills.

Results The collation of findings from the literature review and
comparative analyses elucidates the substantial contributions of British
digital education innovations toward the refinement of the educational
process. Key findings include:

1. Elevating Student Engagement and Motivation Through Digital
Innovation.

The integration of digital tools, particularly game-based learning
and active learning practices as rigorously analyzed by Adipat et al.
[1] and Betts et al. [3], has dramatically transformed the landscape
of student engagement and motivation within educational settings.
These pioneering methodologies signal a significant shift toward
a more active, collaborative, and engaging learning process,
fundamentally altering the traditional educational experience into
a dynamic, immersive journey. Drawing on the insights provided
by Betts [3] on the integration of technology, this chapter delves into
five strategic applications of technology that significantly enhance
teaching and learning practices, ultimately fostering an environment
ripe with increased student engagement and motivation.
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1) Community Building through social media: Echoing Betts’
advocacy, the use of social media platforms such as WhatsApp
to foster a learning community exemplifies the extension of education
beyond the confines of physical classrooms. This strategy not only
democratizes the learning process, making it more centered around
the learner, but also encourages the instantaneous sharing
of multimedia resources, thus enriching the overall learning
experience. The ability of social media to sustain a community vibe
even after the course has concluded further facilitates ongoing
learning and knowledge reinforcement.

2) Promoting Self-Directed Learning with Hyperlinks: Inspired
by Betts, the embrace of hyperlinked interactive presentations and
resources marks a stride towards cultivating self-directed learning.
This innovative approach, rooted in the principles of heutagogy and
guided discovery, empowers learners to chart their educational journey
based on their interests, thereby enhancing learner autonomy and
tailoring the learning experience to individual needs.

3) Encouraging Creativity through Multimedia Challenges: The
introduction of time-sensitive multimedia challenges, such
as Podblasts, Booksprints, or Videoblasts by Betts, plays a pivotal role
in fostering creativity and honing digital skills among learners. This
method not only streamlines the learning process but also culminates
in the production of tangible outcomes that showcase the learners’
comprehension and command of the subject matter.

4) Structured Approach to Formative Assessment: The application
of technology in facilitating structured formative assessments through
mechanisms like team-based learning and online quizzes, as outlined
by Betts, significantly augments the educational process. This
approach guarantees frequent opportunities for self-assessment and
peer evaluation, markedly improving learning outcomes.

5) Peer Observation and Experience Sharing: Utilizing mobile
technology and platforms such as Padlet for documenting, sharing,
and critiquing experiences illustrates the transformative potential
of technology in making educational activities enduring learning
resources. This innovative strategy not only aids in peer assessment
but also provides learners with a broader perspective by exposing them
to diverse viewpoints and experiences.
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These advanced methodologies, powered by the vast potential
of digital tools, signify a pivotal moment in education, marked
by technology’s indelible impact. This progression towards a more
equitable, interactive, and learner-focused educational paradigm
allows educators to adeptly leverage digital strategies to sculpt
an engaging and motivational learning experience. Such approaches
not only foster deep engagement but are also instrumental in laying
the groundwork for developing essential 21st-century skills.

In light of this, the work of Adipat et al. [1] shines a light on the
profound influence of digital games in capturing students’ attention
and immersing them in an experiential learning process. This is further
complemented by Betts’ [3] innovative employment of social media
and multimedia challenges to transcend the limitations of traditional
education, thus cultivating a boundless, networked learning ecosystem
that is as expansive as it is engaging.

Moreover, the digital era has redefined the essence of teamwork
and collaboration in educational contexts. By encouraging students
to engage with online platforms for collective problem-solving, digital
tools not only refine essential communicative and collaborative skills
but also prepare students for the teamwork challenges prevalent
in modern workplaces.

The immediate nature of feedback available through digital
platforms nurtures an environment of continuous learning and
adaptation, promoting a mindset of growth and relentless self-
improvement. Venturing into creativity, innovation, and risk-taking,
digital simulations provide a sandbox for exploration, enabling students
to navigate through challenges and successes. This digital playground
is crucial for fostering innovative thinkers who view failure as a stepping
stone to discovery.

As we prepare students for the digital forefront, engaging them
in game-based learning not only arms them with crucial technological
skills but also kindles a lasting fascination with technological
advancements. However, this journey is not without its challenges.
The sedentary tendencies associated with prolonged digital engagement
call for a balanced incorporation of physical activities into the
educational framework, ensuring comprehensive development.
Additionally, the digital divide poses a significant barrier, underscoring
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the need for inclusive policies that ensure equitable access to digital
tools for all students, irrespective of their background.

By synthesizing insights from Adipat et al. [1] and Betts et al. [3]
with the advantages and challenges identified, we highlight the critical
role of digital tools in reimagining educational practices. This thorough
integration not only enriches the learning environment but also equips
students to adeptly navigate the complexities of a digital future.
Highlighting the necessity to bridge access gaps, this narrative
advocates for an educational experience that is inclusive, vibrant, and
meticulously crafted to foster the development of essential 21st-
century skills, preparing students for a future where technology and
human potential intersect more seamlessly than ever before.

2. Feedback and Assessment in Digital Learning Environments

In the rapidly evolving domain of digital education, the
methodologies for feedback and assessment are witnessing
transformative shifts, underscored by recent scholarly investigations.
Baughan [2] underscores the pivotal importance of learner-centric
feedback within digital learning spheres, heralding a move toward
practices that furnish timely and constructive insights. This paradigm
harnesses digital tools to furnish tailored feedback, thereby encouraging
students to embark on self-assessment and reflection, and ultimately,
to assume greater control over their educational trajectories. Such
feedback modalities play a crucial role in nurturing a culture
of perpetual learning and advancement, which is quintessential for
student development in the contemporary digital epoch.

Moreover, the integration of artificial intelligence (Al) into
educational frameworks, as explored by Hooda et al. [6], represents
a watershed moment in the administration of assessment and
feedback. Al technologies refine the evaluation process, facilitating
the provision of immediate and impartial feedback. Through the
analysis of extensive datasets to unearth learning patterns, these
systems empower educators to customize their teaching
methodologies to align with the distinct needs of each learner. This
avant-garde deployment of Al not only bolsters the efficacy of the
assessment process but also markedly enhances the pertinence and
precision of the feedback dispensed, thereby endorsing a more
adaptable and tailored learning milieu.
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This significant transformation within digital learning
environments, especially in the realms of feedback and assessment,
is both noteworthy and profound. The foundational work of Baughan
[2] and Hooda et al. [6] in elucidating the role of digital tools and
artificial intelligence heralds a new era in feedback mechanisms —
rendering them more individualized, timely, and impactful. This
trajectory towards the strategic application of technology promises
to augment the learning experience through enhanced and personalized
feedback mechanisms.

Augmenting the vibrant tapestry of digital educational reform,
Rachel Shanks’ innovative inquiry into the use of blog posts for peer-
to-peer learning and comprehensive assessment heralds
a transformative shift in student evaluation and feedback mechanisms
on digital platforms. Anchored within the ambit of the Professional
Learning and Inquiry course at the University of Aberdeen, Shanks’
research corroborates the potent efficacy of blog posts as a tool for
segmenting complex assessment tasks into more digestible, engaging
segments for learners. Through the cultivation of peer feedback
facilitated by blog entries, Shanks elucidates a dual benefit: not only
does this method elevate the learning experience, but it also
significantly mitigates the burden of assessment on students.

Shanks’ adoption of blog posts as an evaluative instrument
illuminates several pivotal advantages. First, it diminishes the daunting
prospect of confronting extensive pieces of assessment work,
a particularly salient feature for students re-entering the academic
world after prolonged breaks. This approach inherently democratizes
the learning process, nurturing a supportive community where students
benefit from both tutor feedback and reciprocal peer critiques. Such
an ecosystem not only bolsters cognitive and emotional solidarity
among learners but also deepens their engagement and assimilation
of the curriculum. Moreover, this strategy cultivates an ethos
of reflective learning, empowering students to revisit their submissions
through an objective lens — a practice that invariably elevates the
caliber of their academic contributions.

In essence, Shanks’ methodology not only redefines assessment
paradigms but also embodies a forward-thinking approach to education
in the digital age. By integrating blog posts into the assessment
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framework, Shanks champions a model that transcends traditional
evaluative methods, fostering an enriched, interactive, and reflective
learning environment. This innovation underscores the capacity
of digital tools to transform educational landscapes, making them
more inclusive, engaging, and conducive to the development of critical
analytical skills.

Moreover, Shanks’ approach to assessment addresses several
challenges commonly faced in digital learning environments.
By setting soft deadlines and facilitating formative feedback sessions,
she managed to alleviate students’ reluctance to post their work
publicly. This strategy ensured that students gradually built confidence
in their writing and critical analysis skills, contributing to a more
inclusive and supportive learning atmosphere.

The introduction of blog posts for assessment also aligns with the
broader educational goals of fostering self-regulated learning and
reflective practice. By providing prompts and modeling effective
blogging through examples, Shanks adheres to recommendations for
designing instructional support that enhances students’ learning
experiences. This approach not only supports the development
of critical thinking and self-assessment skills but also prepares students
for future professional environments where blogging and digital
communication play a significant role.

Considering Shanks’ findings, it becomes evident that integrating
blogs into the assessment framework offers a multifaceted approach
to learning and evaluation. Not only does it simplify the assessment
process for students, but it also enriches their learning journey through
reflection, peer interaction, and continuous feedback. As digital
learning environments continue to evolve, such innovative practices
will undoubtedly play a crucial role in shaping the future of education,
making it more accessible, engaging, and effective for learners from
diverse backgrounds. Further enriching the discourse on the utility
of digital platforms in education, the studies conducted by Reupert &
Dalgarno [8] and Robertson [9] explore the educational affordances
of blogs for enhancing teacher behavior management approaches and
promoting self-directed learning, respectively. These investigations
highlight the multifaceted applications of blogs in creating
an environment conducive to both the development of practical
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teaching strategies and the encouragement of autonomous learning
endeavors among students. Such scholarly contributions emphasize
the expansive potential of digital tools in redefining traditional
educational paradigms and catalyzing a more interactive, reflexive,
and student-centered learning experience..

3. Disruptive Pedagogies and Digital Integration in Environmental
Education

In the realm of environmental education, the integration of digital
resources and disruptive pedagogies offers a promising avenue for
enhancing learning outcomes and engaging students in critical
environmental issues. Dudar et al. [4] and Betts et al. [3] provide
valuable insights into the potential of digital tools and innovative
teaching methodologies in fostering a deeper understanding
of environmental challenges and promoting sustainable practices.

Dudar et al. [4] emphasize the significance of digital resources
in augmenting environmental education. Through the use of digital
tools and platforms, educators can offer immersive and interactive
learning experiences, such as virtual field trips and simulations, which
enrich students’ comprehension of environmental issues. This
approach not only engages students in active learning but also enables
them to critically analyze and propose solutions to real-world
environmental problems. The study illustrates the effective application
of digital resources in engaging students in problem-solving tasks
related to sustainability and environmental protection, thereby
highlighting the transformative potential of technology
in environmental education.

Complementing this perspective, Betts et al. [3] explore the
impact of disruptive pedagogies on traditional teaching models. Their
research outlines several innovative teaching practices enabled
by digital technologies, such as flipped classrooms and collaborative
online projects, which advocate for a more inclusive and learner-
driven educational model. These disruptive pedagogies enhance
student engagement and equip learners with the skills necessary
to navigate future professional environments, particularly in fields
related to environmental science and sustainability. The findings
suggest that such pedagogies not only foster a dynamic learning
environment but also encourage students to take an active role in their
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education, making them more likely to engage with and contribute
to environmental conservation efforts.

Integrating digital resources and disruptive pedagogies
in environmental education requires a strategic approach that leverages
the strengths of both to create a comprehensive learning experience.
Educators should focus on designing activities that utilize digital tools
to simulate real-world environmental scenarios, allowing students
to explore and understand the complexity of ecological systems and
the impact of human activities. Furthermore, incorporating elements
of gamification, as discussed by Adipat et al. [1], can enhance
motivation and engagement by providing students with interactive
challenges that mimic environmental decision-making processes.

The synergy between digital integration and disruptive pedagogies
in environmental education offers a pathway to more effective and
engaging learning experiences. By adopting these approaches,
educators can better prepare students to address environmental
challenges through critical thinking, collaboration, and the application
of technological solutions. This holistic educational framework not
only advances students’ understanding of environmental issues but
also empowers them to become proactive agents of change in promoting
sustainability and environmental protection.

In conclusion, the confluence of digital resources and disruptive
pedagogies in environmental education represents a forward-thinking
strategy to enhance learning outcomes and engage students
in meaningful ways. As illustrated by Dudar et al. [4] and Betts et al.
[3], leveraging technology and innovative teaching methods can
significantly enrich the educational experience, preparing students
to effectively address and contribute to solving the pressing
environmental challenges of our time.

Conclusion The exploration of digital innovations within the UK’s
educational landscape offers a compelling narrative on the
transformative capabilities of digital resources to augment educational
quality and effectiveness. This discussion synthesizes key insights from
the conducted literature review and case studies, underscoring the
significant implications for contemporary educational practices,
particularly in the realms of game-based learning, active learning
strategies, and the nuanced dynamics of feedback and assessment
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mechanisms. It also delves into the integration of digital tools
in environmental education, highlighting the symbiotic relationship
between innovative pedagogies and digital resources.

Transformative Impact of Game-Based Learning and Active
Strategies. The integration of game-based learning and active strategies
marks a pivotal shift in fostering student engagement and motivation.
This evolution reimagines the educational journey as an interactive
and immersive experience, emphasizing the criticality of active
participation. The efficacy of these methods underscores the need
to transcend traditional lecture-centric pedagogies in favor of more
dynamic, learner-engaged approaches. Such a transformation
is indispensable for cultivating critical thinking and deep learning,
equipping students to navigate the intricacies of the contemporary
landscape.

Revolutionizing Feedback and Assessment through Digital
Innovations. The landscape of feedback and assessment in digital
learning environments has been revolutionized by the advent
of artificial intelligence and innovative digital tools. The capacity of Al
to deliver personalized, timely, and impartial feedback signifies a major
leap in educational technologies. This shift towards adaptive and
tailored learning experiences is fundamental for fostering nuanced
understandings of individual learner profiles and needs. Moreover, the
utilization of blog posts for peer learning and assessment, as illustrated
through Rachel Shanks’ work, introduces a novel paradigm for
enhancing student interaction and mitigating assessment-related
anxieties. This approach exemplifies the potential of digital platforms
to facilitate reflective learning and peer engagement, enriching the
educational dialogue.

Synergizing Disruptive Pedagogies with Digital Integration
in Environmental Education. The confluence of disruptive pedagogies
and digital resources within environmental education unveils the
potential of digital tools to foster immersive learning experiences. Such
experiences not only engage students in critical discourse and problem-
solving but also cultivate a profound comprehension of environmental
challenges. Incorporating game-based learning elements can further
motivate students towards proactive engagement in environmental
stewardship. This educational approach aligns with the overarching
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objective of nurturing environmentally conscientious individuals
poised to contribute to sustainable practices.

Forward-Looking Implications for Educational Practices. The
insights derived from this investigation carry significant implications
for the trajectory of future educational practices. Firstly, there is an
evident imperative for the continued integration of digital resources
to craft more interactive and personalized learning experiences.
Secondly, this body of work advocates for a comprehensive educational
approach that transcends technological integration, calling for
a reevaluation of pedagogical frameworks to seamlessly incorporate
these innovations. The UK’s foray into digital educational strategies
provides a valuable blueprint for global institutions aiming to leverage
technology in enhancing educational processes.

In summary, this research underscores the quintessential role
of digital innovations in reshaping educational paradigms and
outcomes. By harnessing digital tools, game-based learning, active
learning strategies, and Al-enhanced feedback mechanisms, educators
can unveil more engaging, personalized, and effective learning
environments. The experiences and lessons gleaned from the UK’s
educational sector offer insightful reflections for the international
educational community, emphasizing the necessity of embracing
technological advancements to address the evolving challenges and
opportunities within the 21st-century educational domain.
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Ineca Kocrenko

OnTumizanisi OCBITHROTO MpoIeCy Yepe3 Mu(ppoBi pecypcu: BUBYEHHS
OpUTAHCHKHMX iHHOBAIIi# JJIs MiIBUIIEHHS IKOCTi OCBITH

Anomauyia. Y cynacrhomy ceimi, de mexnonoeii po3eusaromscs Ha0368u4ati-
HO WeU0K0, 0CBIMHII NPOYeC Nepelcusac 3Ha4Hi mparcoopmauii, wo sumaea-
romb 6i0 HaBuANbHUX 3aKAa0i6 weudkoi adanmayii do Hosux peanill. I]s Hayko-
6a poboma 30cepedicena Ha iHHOBAYIAX Y cepi yugposux mexroaozii,
PO3p06AeHUX MA 8NPOBAOIHCEHUX 8 OPUMAHCLKOMY OC8IMHbOMY CeKmopi, i3 me-
Mmoo GU3HAYEHHS MA AHANIZY cmpamee’iil ma IHCMPYMEeHMI8, AKI MONCYMb
egheKmueHoO NoKpawumu Hag4albHUll npoyec.

Lughposa mpancopmauis 6 oceimi sidkpusae be3npeuedeHmHi MOHCAU-
socmi 015 NepcoHanizauii HaguaHHs, 3a0e3neUeHHs IHMepaKmueHo20 3a.1)4eH-
Ha yuHie ma docmyny 00 e106anvHo20 peno3umopiro ingopmauii. Llugposi in-
cmpymMenmu ma nAam@opmu He auuie CAPUsioms OUCMAaHYIlIHOMY HAGUAHHIO,
ane i NOKpawyroms 04HUi 00c8id, 0036045H04U BNPOBAONCEHHS [HHOBAUILIHUX
MemoouK GUKAAOAHHS, MAKUX K 3Miulane HAGYAHHS, nepegepHymi Kaacu
ma iepogi HaguanvHi 00ceiou.

OcHosHa ysaea y pobomi npudinsemvcs pisHUM YUDPOBUM nedazoiuHUuM
nioxo0am, 6KAIOHANHMY iep08e HABUAHHA, AKMUBHI MemoOU HA8UAHHA Ma 6U-
KOPUCMAHHA MeXHOA021ll WMY1H020 IHmeaeKmy ma MauuHHO20 HAGUAHHS
Y HasuanvHomy npoyeci. Ocobauea yeaea 30cepedsiceHa Ha MOICAUBOCMAX
wWmy4Ho20 inmenexmy 045 NEPCOHANI3AYI] HABYAHHS MA HAOAHHS MUMIMEBORO,
00’eKkmueHo20 360pomH020 363Ky cmydenman. Lle éiokpusac Hogi copusonmu
04151 eqpeKmuUHOCMI HAGUAHHS MA OYIHIOBAHHS, 3HAYHO NOKPAWYIOUU SKICIMb
0C8IMHbBO20 npoyecy.
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Basicnusicmo inmeepauii yugposux pecypcie 6 oceimy HemMoNuCIUE0 nepe-
oyinumu. Buxopucmannsa yughposux incmpymenmie ma naameopm modice 3a-
bes3neuumu cmyodeHmam inmepaKkmugHi ma epexmusHi Haguanvhi doceiou, Ki
He auuie po3uLUprOIOmMy iX po3YMIHHA CYMACHUX BUKAUKIB, ane il CNOHYKAIoMb
00 KPpUMUYHO20 MUCACHHS MA PO36 A3AHHSA CKAAOHUX NpobaemM, N08 A3aHUX
i3 cmanicmio ma 3axXucmom HA8KOAUUHb020 CepedosULd.

Y Beauxobpumanii 3nauna ysaea npuoinsiemocs 6npo8aodiceHHIo yupposux

iHHOBayill y oceimHill npouec. bpumancoki HaguabHi 3aKAadu ma nOAIMUKUY
BUBHAOMb NOMEHYIAN YUPPosUX pecypcie 0as mpancgopmayii 0ceimHboeo
aandwagmy. Iniyiamueu, maxi sk Cmpameeis oceimuix mexHoaoeii
y Beauxobpumanii, npaenymo 8uKopucmo8yeamu NOMYICHiCmy yupposux
mexHoA0elll 015 NoAINUeHHs AKOCMI 0C8imuU y Kpaiti, 30cepeoicyrouucs, Ha ma-
KUX achekmax, K yughposa inghpacmpykmypa, iHH08ayiliHi npaKmuKu 6UKAa-
danHsa ma po36umoK Yu@dposux HasUUoK ceped CMyOeHmis i UKAa0auia.

bpumanceki innosauii 6 oceimi xapakxmepuzyromscsa YiAiCHUM nioxo0om,
W0 OXONAIOE He Auule adanmayilo yugposux incmpymenmie, ane ii nepeocmuc-
JNeHHs1 hedaezo2iyHux memodie 041 epekmMUHoI iHmeepayii yux mexHonoziil.
Ilpuknadu eéxaouarome po3podKy @ipmyanbHux HaAG4AAbHUX cepedosuul, 6u-
KOPUCMAHHS WMYYHO20 iHmMeAeKmy 045 HAOAHHS NePCOHANI308aAHUX HAGUANbHUX
doceidie ma 6nposadicents YUPPoBUX IHCMPYMeHMIE OYIHI8AHHS 045 HAOAH-
HS He2ailHo20 360POMH020 36 AI3K).

ITiocymosyrouu, uugposa mpancghopmayis  oceimi, 0cooau80 6 OpumMar-
COKOMY KOHmeKCcmi, npedcmasnsie cob0io 3Ha4Huil Kpok eéneped 0o 6inbul OuHa-
MiHUX, IHKAKO3UBHUX Ma eheKmUHUX 0c8imuix npakmuk. Onmumizayis
0C8imHb020 Npouecy 3a 00NOMO20I0 UUPDPOBUX Pecypcie Mae Ha Memi NOKPaujeH-
HSA AKOCmI 0c8imu, NIOBUUEHHS Pe3YAbMaAMUBHOCMI HABYAHHS MA Ni020MOBKY
cmydenmis 00 ycniuiHoi disavHocmi y yugposomy ceimi.

Karouosi caosa: yughposa mpancghopmayis, akmueHi Hag4anvHi NpaKmuKu,
WMYYHUI IHmMeneKm y 0ceimi, 0ceimue cepedoguuye
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